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Abstract
Bullying:  What  is it, who  is involved,  and  why  should  we  care?
Descriptive  Quantitative  Study/  Bullying
Jeffrey  A. Schoeberl
April  8, 2004
Content  Description:  The  purpose  of  this  study  was  to examine  the  impact  that  bullying
has had  on  5'  at one suburban  school.  Using  a self-administered  survey  on  a population
of  55 students  (n =  55),  approximately  17%  of  students  report  being  the  victim  of  a bully
and  nearly  8% report  bullying  others.  Over  7 percent  of  subjects  reported  missing  a day
of  school  or  avoiding  other  parts  of  the  school  for  fear  of  encountering  a bully.  In
addition,  victimized  students  reported  substantially  more  fear  in  the school  environment
than  non-victimized  students.  This  study  suggests  that  a substantial  proportion  of
students  in  our  schools  are affected  by  bullies  and  bullying  behavior.  It  also  suggests  that
specific  policies  and  interventions  be implemented  to reduce  the  amount  of  exposure  our
children  have  to this  sort  of  trauma.
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Statement  of  the  Problem
In  recent  years,  the  public  has become  increasingly  concerned  with  the  potential
dangers  that  exist  for  our  youth.  Specifically,  heightened  attention  has been  brought  to
the  dangers  that  our  youth  may  encounter  while  attending  school.  The  number  of  recent
school  shootings  has traumatized  our  nation  and  has led  many  to analyze  the  potential
violence  that  our  children  are exposed  to at school.  One  of  the  topics  that  have  received  a
tremendous  amount  of  attention  since  these  events  is bullying.  The  public  has become
increasingly  concerned  with  the  amount  of  bullying  our  school-age  youth  must  endure
throughout  their  academic  careers.  This  thesis  is an exploratory  research  project  to gather
information  as to the  prevalence,  characteristics,  and  attihides  of  bullying,  bullies,  and
their  victims.
National  statistics  regarding  the  prevalence  of  bullying  vary.  Nationwide,  it  is
estimated  that  between  10-50  percent  of  all  school  age children  are involved  in  a bullying
situation,  as either  the  bully  or victim.  In  the state  of  Minnesota,  there  have  been  few
attempts,  if  any;  to gather  information  regarding  the  prevalence  or effects  that  bullying
has on students.  Internationally,  research  into  bullying  behavior  has been  taking  place  for
nearly  30 years.  Researchers  from  other  countries  such  as England,  Norway,  and  Japan
have  provided  a significant  amount  of  insight  into  the  phenomena.  These  researchers
have  determined  that  bullying  has detrimental  effects  on  the  social  and  educational  well-
being  of  students.  But  still  little  information  remains  on  the experiences  of  American
children,  and  more  specifically  Minnesota  children.  -It  is this  reason  tbat  this  project  was
undertaken,  to gather  information  on  the  experiences  that  Minnesota  students  have  had
with  bullying  situations.
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Bullying  is certainly  not  a new  phenomenon.  Television  has depicted  the
schoolyard  bully  on its  programs  for  many  years. In  the  holiday  movie  "A  Christmas
Story"  the  main  character,  Ralphy,  is tormented  by  a mean,  bigger  child  known  as "Scott
Farkus".  Ralphy  agonizes  about  how  to avoid  and  minimize  his  exposure  to his
tormenter.  Many  people  can  remember  the  awkward  times  of  our  elementary  and
adolescent  years,  and  how  for  some,  it  was  made  more  difficult  by  an individual  or  group
of  individuals  who  bullied  them.  It  has long  been  regarded  as an unfortunate,  but
inevitable  part  of  growing  up. Many  of  us can  recognize  an act  of  bullying.  But  what
exactly  is it?
Many  social  workers  find  themselves  working  in  school  settings.  Often,  the focus
of  their  work  is to improve  the  well-being  of  their  students  by  working  with  systems
outside  of  the  building  walls.  The  work  that  these  social  workers  engage  in  is extremely
valuable  and  necessary  for  the  clients  to further  their  well  being.  But  perhaps  we  have
overlooked  the  experiences  of  the  students  while  within  the  school  building.  This
research  project  will  answer  several  questions  about  student's  experiences  as it  pertains  to
bullying.  It  will  examine  the  prevalence  of  bullying  among  students.  It  will  identify  the
locations  that  students  are likely  to encounter  a bully.  It  will  identify  the  characteristics
of  both  the  victim  and  the  perpetrator  of  bullying  and  examine  its effects.  Finally,  this
project  will  identify  the  attitudes  of  students  regarding  bullies,  victims,  and  bullying.
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Literature  Review
Definition  of  Bullying
01weus  (1993)  states  that  "  a child  is being  bullied  or  victimized  when  he or she is
exposed,  repeatedly  over  time,  to negative  actions  on  the  part  of  one or more  other
students"  (p. 9). 01weus  furthers  his  definition  by  requiring  that  there  be a power
differential  within  the  relationship  between  the  bully  and  their  victim.  This  imbalance  of
power  is necessary  to distinguish  bullying  behavior  from  the  common  conflicts;  physical
or  verbal,  one  might  normally  experience.  01weus  (1993)  makes  a point  that  &s
imbalance  of  power  need  not  necessarily  be the  bully's  physical  strength  over  the  victim.
The  bully  may  be more  powerful  verbally,  socially,  or  psychologically,  which  would  still
make  the  perpetrator  more  powerful  than  their  potential  victim.
Bullying  can  take  many  forms.  01weus  (1993)  distinguishes  between  two
'S
different  types  of  bullying.  Direct  bullying  involves  open  attacks  on  the  victim.  This
may  include  name  calling,  facial  expressions,  gestures,  or physical  contact  such  as
'\
hitting,  pushing,  kicking,  extortion,  etc. Indirect  bullying  involves  manipulating  the
social  status  of  an individual  within  their  group  of  friends  by  altering  the  way  others
perceive  and  respond  to that  individual  (Bjorkqvist,  Lagerspetz,  &  Peltonen,  1988).  This
may  be done  by  spreading  rumors,  gossiping,  spreading  false  stories,  exclusion,  or by
ostracizing  the  victim.
Scope  of  the  Problem
Estimates  regarding  the  prevalence  of  bully/victim  problems  vary. 01weus
(1978),  in  a study  of  schools  in  Norway,  estimated  that  between  10%  and  20 % of  school-
aged  youth  were  involved  in  bullying  situations  as either  the  bully  or victim.  Whitney
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and  Smith  (1993)  stated  that  27%  of  primary  school  students  and  10%  of  secondag
students  reported  that  they  had  experienced  bullying  of  some  sort  more  than  once  or
twice  a term.  Barone  (1997),  in  a survey  of  New  York  middle  school  students  reported
that  almost  59%  had  said  that  they  had  been  bothered  by  a bully.  The  discrepancy  among
the  reported  number  of  youth  involved  with  bullying  problems  may  be a result  of  the  time
frame  restrictions  used  or  by  the criteria  that  must  be met  to be a victim  of  a bully  in  the
previously  mentioned  studies.  Regardless  of  which  estimate  is used,  it  is apparent  that  a
substantial  proportion  of  school  aged  children  are the  victim  or  the  perpetrator  of
bullying.
Characteristics  of  Victims
Nolin,  Davies,  and  Chandler  (1996)  in  their  shidy  of  student  victimization  report
that  8% of  students  have  been  the  victim  of  bullying.  With  this  staggering  statistic,  who
are chosen  to be victims  and  why?  According  to 01weus  (1978),  victims  tend  to be more
anxious,  insecure,  and  more  nervous  then  did  their  fellow  classmates.  He  also  states  that
victims  tend  to be smaller  in  physical  size  in  comparison  to their  classmates.  Another
characteristic  that  he identifies  is that  the  victim  tends  to be younger  than  the  individual
bullying  them.  According  to Nolin,  Davies,  and  Chandler  (1996),  victimization  tends  to
'f decrease  with  age. Craig  (1998)  reported  that  victims  report  a higher  level  of  anxiety
I/ than do bullies or a comparison group. Craig (1998) furthers this explanation by
I
describing  the  cyclical  pattem  that  anxiety  has among  victims.  Their  level  of  anxiety  in
social  contexts  predisposes  them  to become  a victim.  After  victimization,  their  level  of
anxiety  increases,  leaving  them  more  vulnerable  to future  victimization.  She also  reports
' that  victims  report  more  depressive  symptoms  than  do their  classmates.  Craig  (1998)
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suggests  that the repeated victimization  suffered  by individuals  may lead them to feel as
if  they  deserve  the  attacks  and may leave them feeling  helpless, leading  to the symptoms
of  depression.  Craig  (1998)  also  speculates  that  these  emotional  reactions  over  time  may
lead  to physical  manifestations.  According  to Rigby  (1996),  victim  children  reported
more  health  problems  (illness,  anxiety,  suicidal  ideation,  somatic  complaints)  than  non-
victimized  children.
Another  factor  in  the  characteristics  of  victims  involves  family  relationships.
X "t
' Bowers,  Smith,  and  Binney  (1994)  report  thai  victims  appear  to be far  more  involved
with  family  members  than  do their  non-victimized  peers. They  suggest  that  this  over-
involvement  with  family  is perhaps  a reflection  of  the family's  enmeshment  with  one
another.  This  enmeshment  may  have  contributed  to an over-reliance  on  their  parents  to
resolve  conflicts  and  may  have  prohibited  them  from  learning  the  necessary  skills  to
resolve  conflicts  themselves.  This  over-reliance  on  their  parents  may  leave  them  with  a
sense of  inadequacy  in  social  situations.
Gender  is another  significant  characteristic  of  a victim.  Numerous  studies  report
that  ffiales  are at far  greater  risk  of  being  bullied  than  are females  (Atlas  &  Pepler,  1998;
01weus,  1978;  Siann,  Callaghan,  Glissov,  Lockhart,  &  Rawson,  1994;  Chandler,  Davies,
&  Nolin,  1996).  Although  females  are not  as likely  to be victims  of  bullies  as are males,
1,
they  do experience  proportionately  more  indirect  bullying  than  do their  male  counterparts
(Barone,  1997).  Surprising  to some  is that  ethnicity  does  not  appear  to play  a significant
role  in  whether  a child  is the  target  of  a bully  (Callaghan,  Glissov,  Lockhart,  Rawson  &
Siann,  1994).  Ethnic  minority  students  do not  appear  to be at any  greater  risk  for  being
victimized  then  ethnic  majority  students  as it  pertains  to bullying.
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Characteristics  of  Bullies
Several  of  the characteristics  of  bullies  fall  under  what  could  be termed  physical
characteristics.  Males  account  for  the  majority  of  perpetrators  in  bullying  situations.
According  to Salmon,  James,  and  Smith  (1998),  boys  are three  times  more  likely  to be
the  perpetrator  of  a bullying  event  then  are girls.  Some  question  the  validity  of  these
statistics  on  gender.  Because  indirect  bullying  is so difficult  to observe  and  is often  done
out  of  the sight  of  teachers,  girls  are often  underrepresenied  in studies  (Atlas  &  Pepler,
1998;  Barone,  1997).
Physical  size  also  plays  a role  in  the  characteristics  of  being  a bully.  Bullies  tend
to be above  average  in  terms  of  physical  strength  (01weus,  1978).  This  advantage  of
physical  size  itnmediately  gives  these  individuals  a power  advantage  over  many  of  their
classmates.  Another  power  differential  that  many  of  these  individuals  have  is that  they
tend  to be older  than  their  victims  are.
01weus  (1993)  outlines  several  signs  that  may  identify  a bully.  He  suggests  that
bullies  have  a desire  to dominate  others.  They  may  assert  themselves  w'th  power  and  use
threats  to get  their  way. He  reports  that  they  are often  short-tempered,  easily  angered,
impulsive,  and  have  an overall  aggressive  personality  pattern.  They  may  attempt  to gain
an advantage  by  cheating  and  have  difficulty  conforming  to niles.  Their  peers  often
regard  them  as being  tough  and  bullies  display  little  empathy  for  the feelings  of  their
victims  and  others.  01weus  (1993)  claims  that  he has found  no evidence  that  bullies
engage  in  this  behavior  due  to inadequate  self-esteem.  In  his  research,  he has found  that
>  bullies  generally  have  an average  or above  average  positive  view  of  themselves.
The  fa'milies  of  children  who  are bullies  have  also  been  examined  closely  in  an
attempt  to discover  factors  that  may  contribute  to the development  of  this  anti-social  type
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behavior.  Children  who  bully  others  are more  likely  to not  have  a father  at home
(Bowers,  Binney,  &  Smith,  1994).  Bowers  et al. also  report  that  bullies  and  their  families
aS
tend  to be more  concerned  with  power  and  generally  lack  cohesion.  Surprisingly,  this
lack  of  cohesion  does  not  seem  to stem  from  a conflictual  relationsip  with  parents.
"y
Instead,  bullies  appear  to have  considerable  conflict  with  siblings.  Bowers  et al. suggests
that  this  is unusual  because  children  in  control  groups  reported  relatively  high
involvement  with  siblings  during  adolescent  years.
The  Bully/Victim
There  is another  group  of  individuals  that  must  not  be overlooked.  These  are
individuals  that  are  both  the  victims  of  bullies  and  bully  others  themselves.  This  group  of
individualshasalsobeencalled4ggressivevictims.  Theseindividualsoftenprovokeand
agitate  others  and  are then  susceptible  to peer  maltreatment  (Dodge,  1991).  Many  feel
that  this  group  is at high  risk  for  social  and  behavioral  maladjustment.  Schwartz,  Dodge,
Pettit  and  Bates  (1997)  found  this  group  to have  histories  of  harsh,  disorganized,  and
potentially  abusive  home  environments.  They  found  that  38%  of  aggressive  victims  had
been  physically  harmed  by  a parent  or other  adult.  This  was  not  characteristic  of  other
aggressive,  non-victimized  children.  Bowers,  Smith  and  Binney  (1994)  found  that
bully/victim  children  reported  higher  feelings  of  neglect  and  less parental  warmth  than
did  their  classmates.
Stability  of  Groups
Many  researchers  have  found  these  categories  of  individuals  to be stable  over
periods  of  time.  01weus  (1978)  found  that  children  identified  as bullies  and  victims
remained  stable  over  a three-year  period.  This  stability  existed  despite  the students  being
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in  different  classrooms  and  many  being  in  entirely  new  schools.  The  stability  among  this
group  may  in  fact  be similar  to what  others  have  reported  about  aggressive  children.
Eron,  Huesman,  Lefkowitz,  and  Walder  (1972)  found  that  children  identified  in  eighth
grade  as aggressive,  were  also  identified  at age 19 as aggressive  by  their  peers.
Effects  of  Bullying
The  effects  that  bullying  has on  the  children  involved  are, at times,  traurnatic.
Matsui,  Tsuzuki,  Kakuyama,  and  Onglatco  (1996)  report  that  depression  and  low  self-
esteem  are both  predictive  and  a result  of  victimization  by  bullies.  According  to Sharp
(1995),  stress  is one of  the  products  of  being  bullied.  She states  that  34%  of  victims
interviewed  reported  feeling  stressed  after  a bullying  incident.  Almost  half  of  the  victims
interviewed  felt  irritable  as a result  of  being  bullied.  Perhaps  the  most  detrimental  result
is that  35%  said  that  they  continue  to be panicky  and  nervous  in school  that  such  an event
possibility  of  future  victimization.  Nolin,  Davies,  and  Chandler  (1996)  report  that  25%
of  students  fear  that  they  may  become  a victim  of  violent  crime.  They  further  state  that
this  fear  has a detrimental  impact  on the student's  ability  to learn.
One  of  the  problems  that  may  contribute  to the  growing  fear  in  the  student  is the
fact  that  with  increasing  victimization,  the  response  of  the  victim  becomes  more  passive
(Sharp,  1996).  This  passivity  may  lead  to the  victim  to adopt  a coping  style  of  doing
nothing  in  response  to being  bullied.  Sharp  (1996)  expresses  that  the  victimos  ability  to
do something,  rather  than  nothing,  may  provide  protection  and  reduce  the  negative  effects
of  stress.  Skinner  (1995)  recognized  this  also.  Skinner  suggests  that  students  who
believe  they  shape  their  experience  are more  successful  academically  and  have  better
coping  skills.
The  effects  of  bullying  do not  stop  at the  victim.  Bullies  are also  at risk  for
negativeoutcomes.  01weus(1991)reportedthatchildrenwhobulliedotherchildrenhad
a higher  incidence  of  later  problems  with  alcohol  abuse,  domestic  abuse,  and  violent
crimes  in  the  community.  Bullying  behavior  may  also  impact  bystanders  and  witnesses
' to such  events.  01weus  (1978)  suggests  that  many  bystanders  may  be drawn  into
bullying  interactions  for  fear  of  becoming  the  next  victim.  Atlas  and  Pepler  (1998)
observed  that  classmates  were  often  present  during  bullying  episodes  but  rarely  did
anything  to stop  it. They  suggest  that  this  may  in  fact  reflect  the  student's  lack  of
strategies  rather  than  an attitude  of  apathy  towards  the  victim.  This  lack  of  strategies
allows  such  behavior  to continue  and  eventually  can  erode  the  positive  ethos  of  the
school  (Randall,  1995).
Bullying  has become  a topic  of  increased  importance  in  recent  years  in  our
schools.  The  violent  outbreaks  in  Kentucky,  Oregon,  Alabama,  and,  most  recently,
Colorado  have  drawn  the  attention  of  the  public  to examine  the  trauma  that  many  of  our
students  must  endure  while  attending  school.  Many  question  whether  we  will  be able  to
stop  such  events  from  occurring  unless  we  are able  to prohibit  the  traumatic  mental
torture  that  many  of  our  students  must  endure  from  bullies.
In  the  United  States  and  particularly  in  Minnesota,  little  information  has been
gathered  on  shident's  experiences  with  bullies.  Few  research  projects  have  been  done  to
examine  the  prevalence  and  effect  that  bullying  has had  on school-age  children.  Less  is
known  about  the  characteristics  of  those  involved  in  bullying  situations  as either  the
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victim  or perpetrator  of  bullying.  This  research  proposal  will  answer  the  following
questions:  What  is the  prevalence  of  bullying  among  fifth  grade  students  at this  suburban
middle  school?  Where  are these  bullying  incidents  taking  place  at this  suburban  middle
school?  What  are the  characteristics  of  the bullies  and  victims?  What  are  the  effects  of
being  bullied?  What  are the  attitudes  of  students  regarding  bullies,  victims,  and  bullying?
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Theoretical  Framework
The  conceptual  framework  used  for  this  research  proposal  draws  from  several
well  known  schools  of  thought.  In  this  section,  I will  describe  the  major  points  of  the
theory  as well  as discuss  the  work  of  several  of  the  main  contributors  of  this  perspective.
In  addition,  I will  define  some  of  the  important  terms  and  apply  how  these  theories
pertain  to my  study  of  bullying.
Copitive-behavioral  Theory
The  beginnings  of  Cognitive-behavioral  theory  can  be traced  back  to the early
work  of  Ivan  Pavlov.  His  work  on involuntary  or classical  behavioral  responses  led  to
further  work  that  expanded  behavioral  theory.  B. F. Skinner  is often  regarded  as the  most
influential  figure  in  behavioral  theory.  Skinner  built  on  the  work  of  Pavlov  and  others  to
study  what  he called  operant  conditioning.  Operant  conditioning  refers  to voluntary
responses  as opposed  to involuntary  responses.
Skinner  was  concerned  with  why  and  how  frequently  responses  to stimuli  would
occur.  Skinner  believed  that  responses  were  determined  by  their  consequences
Responses  that  were  positively  reinforced  or rewarded  would  occur  more  frequently.
Responses  that  were  punished  or  ignored  would  eventually  become  extinct  (Nichols  &
Schwartz,  1998).  This  can  best  be shown  by  an example.  Suppose  a child  consistently
threw  a temper  tantnun  every  time  their  parents  denied  a request.  The  parents  eventually
give  in  if  the  tantnun  is prolonged.  Thus,  the  parents  are reinforcing  the  very  behavior
that  they  don't  want.  The  child  learns  that  if  they  tantrum  long  enough,  they  eventually
will  get  their  request  met. To  eliminate  the  tantrums,  the  parents  must  be taught  to ignore
or punish  the  behavior  they  want  extinguished.
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But  behavior  alone  may  not  account  for  what  has been  observed  about  bullying.
The  thinking  of  the  individuals  must  also  be taken  into  account.  The  ideas  of  cognition
and  behavior  have  often  been  kept  separated.  Little  emphasis  has been  made  to
synthesize  the  two  schools  to organize  a greater  understand'ing  of  learning  (Koch  &
Leary,  1992).  One  of  the  best  explanations  of  the  need  for  both  schools  of  thought  was
put  forth  by  Beck  (1976)  in his  explanation  of  cognitive-behavior  therapy.  Beck  explains
that  it is necessary  to alter  or  change  an individual's  attitudes  and  beliefs  if  you  are to
promote  and  sustain  long-term  behavior  change.
It  is apparent  that  a behavioral  intervention  alone  will  not  significantly  reduce  the
amountofbullyingthatourchildrenmustendureinschool.  Smith(1991)refersto
bullying  as a "silent  nightmare"  because  there  is a code  of  secrecy  among  shidents,  who
had  been  bullied  or had  witnessed  bullying,  as they  do not  report  this  to adults.  Smith
found  that  only  15 out  of  51 students  who  had  been  bullied  reported  this  to their  school
counselor  or  teacher.  Another  factor  contributing  to a behavioral  intervention  alone
being  ineffective  is the  fact  that  bullying  is most  likely  to occur  in  relatively  unsupervised
areas  such  as playgrounds,  hallways,  and  bathrooms.  Craig  and  Pepler  (1996)  found  that
only  17 percent  of  bullying  episodes  were  done  in  close  proximity  of  adult  school
personnel.
Behavioral  theory  relies  on  the  ability  of  an individual  to observe  the  behavior
under  study.  They  can  then  reinforce  or  reward  behaviors  they  see as desirable  and
punish  or ignore  undesirable  ones  in  effort  to elicit  behavior  change.  Strictly  enforcing  a
behavioral  intervention  model  would  therefore  only  impact  those  episodes  and  shidents
school  personnel  are made  aware  of,  a very  small  percentage  of  all  incidents.
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It  is therefore  necessary  to look  at the  attitudes  and  beliefs  of  students  that  seem  to
perpetuate  bullying  among  school  children.  Although  it  may  be difficult  to prove  that
expressed  attitudes  predict  specific  behavior,  Wicker  (1969)  found  that  there  is evidence
to support  the  belief  that  expressed  attitudes  may  be predictive  of  behavior  that  falls
within  a broad  category.  Because  the  definition  of  bullying  encompasses  a wide  variety
of  behaviors,  it  is conceivable  to regard  bullying  as a broad  category.
According  to Rigby  (1997),  there  is clear  evidence  that  some  children  reject
victimized  or  "weak"  students.  These  students  are unsympathetic  towards  students  who
may  not  be able  to defend  themselves.  Randall(1995)  supports  this  claim  by  reporting
that  there  seems  to be significant  negative  attitudes  towards  the  characteristics  of  victims.
It  is also  reasonable  to assume  that  the attitudes  and  feelings  of  others  about  our
behaviors  may  impact  the  choices  we make  regarding  them.  Therefore,  it  will  be
important  to try  to gain  an understanding  of  the attitudes  of  the  bystanders  and  witnesses
that  may  be involved  in  creating  a climate  that  supports  or discourages  the  bullying
behaviors  of  others.
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Methodology
In  this  section,  I discuss  the methodology  of  my  research  proposal  and  discuss,  in
detail,  the  steps  necessary  to have  conducted  this  research.  The  purpose  of  this  research
proposal  is to uncover  information  regarding  the  prevalence,  frequency,  and
characteristics  of  the students  and  environment  involved  in  incidents  of  bullying  among
fifth  grade  student  at one suburban  middle  school.
The  Research  Questions
The  questions  to be answered  by  this  research  study  are as follows:
1.  What  is the  prevalence  of  bullying  among  fifth  grade  students  at this  suburban
middle  school?
2. Where  are these  bullying  incidents  taking  place  at this  suburban  middle  school?
3. What  are the characteristics  of  the  bullies  and  victims?
4. What  are the effects  of  being  bullied?
5. What  are the  attitudes  of  students  regarding  bullies,  victims,  and  bullying?
Research  Desip
In  attempting  to answer  these  questions,  I have  systematically  gather  information
intended  to answer  these  questions  from  the subject  population.  This  is a descriptive
quantitative  study  using  a self-administered  survey  design.  Although  generalization  may
be difficult  due  to the  small  pool  of  subjects  and  the  study  being  done  in  only  one
environment,  it  may  produce  information  that  may  be useful  for  future  research  proposals
in  a larger  or  more  in-depth  study  of  bullying  and  its participants.
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Operational  Definitions
It  is necessary  to define some of  the key concepts used in this study and in
bullying  research.  Conceptually,  bullying  is defined  as one or more students intentionally
acting  in  a way  that  causes  physical  pain,  fear,  or  emotional  distress on an individual  that
is less  powerful  than  them  (01weus,  1978)
Operationally,   is much more difficult  to define. There are many
behaviors  that  can  be included  or excluded  as bullying  behaviors  and  are dependent  on
the  context  of  the  interaction.  In  an effort  to deal  with  this,  a significant  portion  of  the
data  collection  instnment  will  take  a post-modem  perspective.  More  specifically,  the
subjects  will  simply  be asked  for  their  perception  of  whether  they  have  been  bullied  by
simply  asking  if  they  have  been  bullied  or  not. In  order  to operationally  define  bullying,  I
have  categorized  bullying  attributes  into  two  areas,  physical  and  non-physical  bullying.
Physical  bullying  attributes  include  being  hit,  kicked,  punched,  tripped,  or having  things
taken  from  them  by  force,  or  being  touched  in  a way  they  don't  like.  Non-physical
bullying  will  include  behaviors  such  as being  called  names,  having  rutnors  spread  about
them,  being  teased,  threatened,  or  having  something  done  to them  that  ostracisizes  them
from  their  peer  group.  In  an effort  to provide  further  clarification  for  the  reader,  I have
used  terms  consistently  thought  the  remaining  chapters.  A  subject  who  reports  to have
been  bullied  is referred  to as a victim.  In  addition,  I have  used  victimization  to describe
such  behavior.  A  subject,  who  self-reports  to have  bullied  others,  is called  a bully  or
perpetrator.  Similarly,  I have  used  perpetration  to describe  this  behavior.
The  operational  definition  of  being  victimized  would  then  be that  an individual
has experienced  one or more  of  these  behavioral  attributes  within  a certain  spectrum  of
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time.  For  this  research  proposal,  two  different  tirneframes  have  been  chosen.  I have  used
a period  of  the  past  month  and  the  past  year. Having  both  timeframes  will  enable  us to
distinguish  between  students  who  are habitually  bullied  (victimized  within  the  past
month)  from  those  students  who  may  have  been  exposed  to a single  or chance  interaction.
It is also necessary for  me to operationally  define the s3.  The subjects for
this  study  were  students  in  a first-ring  suburban  school  of  the  Twin  Cities.  The  students
were  enrolled  in  fifth  grade  at this  school  at the  time  the  questionnaire  was  distributed.
Any  student  not  enrolled  and  in  fifth  grade  was  therefore  excluded  from  participating  in
this  study.  In  addition,  students  who  had  been  enrolled  and  had  dropped  prior  to the
questionnaire  being  distributed  were  excluded.  Finally,  shidents  who  lived  in  the district
but  were  receiving  an education  outside  of  the  public  school  setting,  (i.e.  home  school,
private  school,  etc.)  were  excluded.
Description  of  Research
The  research  design  for  this  proposal  is a descriptive  research  design.  The
purpose  of  this  study  was  to describe  the  subject's  experiences  as it  pertains  to bullying  at
their  school.  The  population  under  study  is fifth  grade  students  that  are enrolled  in  a
suburban  public  middle  school.  Therefore,  the  entire  population  being  studied  was
sampled  for  this  study.  A  self  administered  questionnaire  was  mailed  to the  home  of  all
189  fifth  grade  students  who  were  enrolled  at the  time  of  this  study  in  a specific  suburban
middle  school.  A  letter  to their  parents  accompanied  the  questionnaire  asking  for  their
permission  as well  as explaining  the  potential  risks  and  benefits  of  their  child's
participation  in  this  research.  A  stamped  addressed  envelope  was  also  sent  for  their
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completed  questionnaire  to be mailed  back  to the  researcher.  In  all,  55 subjects  returned
a completed  questionnaire  to the  researcher.
Measurement  error  will  undoubtedly  play  a factor  in  a study  of  this  nature.
Because  the  data  collection  tool  was  a self  administered  questionnaire  rather  than
observation  of  the  behavior,  the  outcome  of  the  study  will  be dependant  upon  the
responses  of  the  subjects.  Systematic  error  such  as the  social  desirability  bias  may  be
unavoidable  in  the  collection  of  this  data. Precautions  for  the social  desirability  bias  are
taken  within  the  data  collection  instrument  by  asking  subjects  for  similar  information  in  a
mriety  of  different  ways. In  addition,  the  questionnaire  was  administered  to children
after  receiving  their  parent's  permission.  Because  of  their  parent's  knowledge  of  the
questionnaire,  subjects  may  have  exaggerated  or  minimized  their  experiences  based  on
how  they  think  their  parents  may  react.
Precautions  have  been  taken  to identify  respondents  who  appear  to be consistently
responding  positively  or negatively  to items  regardless  of  what  is being  asked.  In
addition,  cultural  biases  has been  considered  carefully  in  this  study.  The  survey
instrument  has be scrutinized  by  colleagues  and  pre-tested  on  individuals  similar  to the
subject  population  to minimize  any  confusion  or  bias  that  may  be culturally  based.  An
area  that will  not  be addressed  in  this  shidy  is for  students  who  may  not  read  the  English
language  fluently.  Because  of  limited  resources,  translated  questionnaires  will  not  be
furnished  in  the  numerous  languages  that  may  be used  among  the sample  population.
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Instentation
The  data  collection  instrument  used  for  this  research  proposal  was  designed  by
Dr.  John  Hoover  and  Dr.  Richard  Hazler.  The  questionnaire  is reproducible  from  their
book, The Bullying  Prevention Handbook: A Guide for  Principals, Teachers, and
Counselors.  Slight  modifications  were  made  to the  tool  so as to fit  the environment  of
the  school  where  this  research  was  taking  place.  Dr.  Hoover  and  Dr.  Hazler  are regarded
as experts  in  the  field  of  bullying  and  have  published  numerous  works  on  the  topic  of
bullying  over  the  past  10 years.
The  data  collection  instrument  used  for  this  research  proposal  uses nominal  and
ordinal  measures.  Asking  Yes/  No  style  questions  is one  way  in  which  it  provides
nominal  measures.  Other  nominal  measures  are obtained  by  asking  the  subject  to sii'nply
put  a check  mark  next  to their  response.  Ordinal  measures  are obtained  by  asking  them
for  niunerical  responses  (0, 1-2,  3-4,  or more).  Another  area  in  which  ordinal  measures
are obtained  is by  asking  them  agree  or disagree  to statements  using  a 4-point  Likert
scale. A  sample  of  the data  collection  instnn'nent  is provided  in  Appendix  A.
The  data  conection tool  was  reviewed  by  colleagues  and  pre-tested  using  similar
age school  students.  The  students  were  asked  for  their  feedback  in  order  to obtain
information  as to the clarity  and  age appropriateness  of  the  survey.  This  information  was
used  to make  slight  alterations  to the  instent  in  order  to make  the instnunent  specific
to the  student's  educational  setting.
The  data  collection  tool  has face  validity.  A  definition  of  bullying  is provided  at
the  beginning  of  the  questionnaire.  This  is done  as an effort  to minimize  any  confusion
the  respondents  may  have  about  bullying  versus  ordinary  conflicts  they  may  experience.
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In  addition  to simply  asking  whether  the  subjects  have  been  bullied,  the data  collection
tool  will  ask  whether  they  have  experienced  any  of  the  numerous  attributes  of  physical
and  non-physical  bullying.
Data  Analysis
Because  the  data  collection  instnunent  collects  only  nominal  and  ordinal
measures,  raw  scores  and  percentages  were  the  only  data  analysis  procedures  used.
Although  some  researchers  have  attempted  to calculate  mean  using  ordinal  measures,  I
have  chosen  not  to because  it is undetermined  whether  there  is equal  distance  between
ordinal  response  positions.  Other  more  sophisticated  data  analysis  procedures  require
interval  and  ratio  measures  and  will  not  be obtained  by  this  data  collection  instrument.
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Findings
Demographics
The  subjects  in  this  study  were  enrolled  as fifth  graders  at a suburban  middle
school.  Out  of  the 189  potential  subjects,  55 individuals  returned  completed  surveys,  for
a return  rate  of  29. 1 percent.  Thirty-one  subjects  were  female  with  the remaining  24
were  male.  Ages  ranged  from  10 to 12 years  old,  with  a mean  of  10.98  years  of  age. The
racial  composition  of  the subjects  were;  47 identifying  as European  American,  2 Asian
American,  1 African  American,  1 Hispanic,  and  l identified  as Other.  Three  subjects  did
not  provide  information  regarding  their  race. Because  of  the  small  number  of  minority
subjects  in  the  subject  pool  and  concern  about  maintaining  the  anonymity  of  the  subjects,
race  of  the subjects  was  eliminated  firom  the  demographic  information.  It  is important  to
note  that  questionnaires  with  missing  responses  were  included.  Any  questionnaire  with
missing  data  on an item  was  subtracted  from  the  population  for  that  item  only.
Research  Question  #l:  What  is the  prevalence  of  bullying  among  fifth  grade  students  in
this  suburban  middle  school?
Timeframe.  The  prevalence  of  being  a victim  varied  significantly  based  upon  the
time  frame  given  the subjects.  Item  #1 looked  at the  prevalence  of  bullying  over  the
course  of  the  school  year. As  shown  in Table  1, slightly  over  38 percent  (38.2,  n =  21)  of
the  subjects  reported  having  been  bullied  at sometime  during  the last  year. Females
reported  a slightly  higher  rate  of  victimization  (38.7,  n=l2)  than  did  males  (37.5,  n-9)  in
the  shidy.  The  age of  the subject  did  not  appear  to be a factor.
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Table  l
Victimized  at School  this  Year
Victimized Non-victimized Percentage
Female 12 19 38.7
Male 9 15 37.5
Total 21 34 38.2
When  the  time  frame  was  shortened  and  limited  to the  month  prior  to the
questionnaire  being  administered,  the  rate  of  victimization  declined  substantially.  Item
#2 asked  whether  the  subject  had  been  victimized  in  the  month  prior  to the  questionnaire
being  administered.  Overall,  the  rate  of  victimization  declined  to 18.2  percent  (n  =  10).
Just  over  19 percent  (19.4,  n =  6) of  females  reported  being  a victim  in  the  previous
month.  Similar  to item  #1,  males  reported  slightly  lower  rates  of  victimization  than  did
females  (16.7,  n =  4).
Table  2
Victimized  at School  this  Month
Victimized Non-victimized Percentage
Female 6 25 19.4
Male 4 20 16.7
Total 10 45 18.2
Similarly,  item  #7 looked  at the  rate  of  victimization  in  the  month  prior  to the
questionnaire.  This  item  asked  them  to approximate  how  many  times  they  had  been  the
victim  of  a bully  in  the  previous  month.  Of  subjects  who  responded,  27.3  percent  (n =
25
15)  reported  being  victimized  at least  once  in  the  previous  month.  Females  again
reported  a slightly  higher  rate of  victimization  than did males, 29.0 percent (n = 9) and
25.0  percent  (n  =  6) respectively.  But  when  looking  at the  frequency  an individual
subject  may  be victimized,  males  reported  more  victirnization.  Twenty-five  percent  of
male  subjects  reported  being  victimized  3 to 4 or more  times  in  the  previous  month,
where  only  16.1  percent  of  females  reported  the  same  frequency.
The  amount  of  victirnization  witnessed  by  individuals  may  be of  importance.  Item
#3 on  the  questionnaire  asked  subjects  whether  they  had  witnessed  a bullying  incident  in
the  month  prior  to the  study.  Slightly  over  58 percent  (58.2%,  n =  32)  of  subjects
reported  witnessing  a classmate  being  bullied.  Females  were  more  likely  to report  that
they  witnessed  bullying  then  were  their  male  counterpart  (64.5%,  n =  20 to 50.0%,  n =  12
respectively).
Self-Reported  Bullyinz.  Another  aspect of  the prevalence  of  bullying  situations  is
tolookathowoftenthesubjectthemselvesperpetratedthebullyingbehavior.  Item#l2
asked  the  subjects  whether  they  had  bullied  others  in  the  previous  month.  Of  those  who
responded,  11.5  percent  (n  =  6) of  the subjects  reported  having  bullied  another  student  in
the  month  prior  to the  questionnaire.  In  addition,  there  was  a significant  gender
difference  with  regard  to the  self  reported  bullying  of  others.  Substantially  more  male
subjects(17.4,n=4)reportedhavingbulliedotherstudents.  Femalesubjectsreported
bullying  classmates  at a considerably  lower  rate  (6.9,  n =  2) over  the  same  period  of  time.
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Table  3
Frequency that Subiects Bullied  Someone at School this Month
o 1-2 3-4 More Percentage  of  Perpetrators
Female 27 2 o o 6.9
19 4 o o 17.4
Total 46 6 o o 11.5
Research  Question  #2: Where  does  bullying  take  place  within  this  school?
The  location  of  bullying  incidents  may  play  an important  role  in  determining  how
to address  the  issue. Item  #15  of  the  questionnaire  asked  the  subjects  where  most  ofthe
bullying  occurs  in  their  school.  Almost  47 percent  (n  =  23)  of  subjects  who  responded  to
this  item  identified  the  hallways  as the  place  where  most  of  the  bullying  occurs  in  their
school.  Smaller  percentages  of  subjects  identified  the  classrooms  (14.3,  n =  7), buses
(8.2,  n =  4),  and  restrooms  (8.2,  n =  4). It  is noteworthy  that  this  particular  school  does
not  have  a playground  or scheduled  recess  time.
Research  Question  #3: What  are the  characteristics  of  the  bullies  and  victims?
There  were  several  items  of  the  questionnaire  devoted  to identifying
characteristics  of  those  subjects  who  perpetrate  bullying  incidents.  Victimized  students
identified  their  bullies  as predominately  being  in  the  same  grade  or older  than  them.
None  of  the  subjects  identified  younger  students  as the  perpetrators  of  bullying.  This
may  be in  part  an environi'nental  factor,  as the subjects  are the  youngest  grade  level  in  the
school.  Therefore,  exposure  to children  younger  is extremely  limited.  In  addition,  males
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were  identified  more  frequently  than females as the perpetrators  of  bullying.  I will
further  discuss  the  attitudes  held  by students  who  perpetrated  later  in  this  chapter.
Research  Question  #4: What  are the  effects  of  being  bullied?
Several  items  on  the  questionnaire  attempted  to ascertain  the  effect  that  bullying
has on  both  the  bully  and  the  victim.  The  effects  of  bullying  will  be broken  down into
two  categories,  avoidance  and  level  of  fear.
Avoidance.  Item  #4 asked  the  subject  whether  they  had  missed  a day  of  school
tis  year  on  account  of  a bully.  Over  7 percent  (7.3,  n = 4) of  subjects  reported  that  they
had  missed  at least  one day  of  school  because  of  a bully.  Females  reported  a higher  rate
of  missing  school  due  to a bully  than  did  male  subjects,  9.7  percent  (n  =  3) as compared
to 4.2  percent  (n =  1) of  male  subjects.
Avoiding  particular  areas  of  the  school  where  one  may  encounter  a bully  may  also
bearesultofvictimization.  Slightlybelowl7percent(16.7,n=9)ofsubjectsreported
avoiding  a restroom  for  fear  of  encountering  a bully  (Item  # 5). Item  # 11 asked  students
how  frequently  they  had  avoided  a part  of  the  school  in  the  previous  month  on  account  of
a bully.  Nearly  the  same  percentage  (16.4,  n =  9) reported  avoiding  part  of  the  school
because  they  feared  encountering  a bully  at least  once.
Level  of  Fear.  Another  effect  of  being  victimized  by  a bully  may  be an increase
in  the  level  of  anxiety  or fear  one  has about  attending  school.  Items  #20  and  #21
attempted  to aSsesS  the  level  of  fear  the  subjects  had  regarding  school.  Item  #20  asked
subjects  whether  they  were  concerned  about  someone  tging  to pick  a fight  with  them  at
school.  Almost  30 percent  (29.6,  n =  16)  of  subjects  agreed  with  the  statement  that  they
often  fear  someone  will  try  to pick  a fight  with  them  at school.  Over  38 percent  (38.2,  n
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=  21)  of  subjects  agreed  with  the  statement  that  they  are often  concerned  that  someone
will  make  fun  of  them  at school.
The  level  of  fear  that  subjects  had  about  others  picking  a fight  with  them  or
making  fun  of  them  varied  considerably  based  upon  whether  the subject  reported  that
they  had  been  the  victim  of  a bully  within  the  previous  month.  The  level  of  concem  did
not  vary  when  the  time  frame  of  victimization  was  over  the  course  of  a year. As  shown
in  Table  4, eighty  percent  (80.0,  n =  8) of  subjects  who  had  reported  on  Item  #2 that  they
had  been  victimized  in  the  previous  month  reported  they  were  often  concerned  that
someone  may  try  to pick  a fight  with  them.  On  the  contrary,  only  18.2  percent  (n  =  8) of
subjects  who  had  not  reported  victimization  on Item  #2 reported  similar  concems.  Ninety
percent  (go.o, n =  9) of  subjects  who  reported  being  the  victim  of  a bully  on  item  #2 said
they  are often  concerned  that  someone  will  make  fun  of  them  at school.  Only  26.7
percent  (n  =  12)  of  non-bullied  students  reported  these  concerns.
Table  4
Level  of  Fear
Victims Non-victims
Agreed  Someone  may  Pick  a Fight  with  Them 80.0  % 18.2  oA
Agreed  Someone  may  Tease  or  Make  Fun  of  Them 90.0  % 26.7  %
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Research  Question  #5: What  are the  attitudes  of  students  regarding  bullies,  victims,  and
bullying?
The  final  question  this  research  proposal  looked  at was  the  attitudes  that  students
held  regarding  victims,  bullies,  and  bullying  in  general.  Items  # 17,  #18,  # 19,  and  #22
attempted  to ascertain  this  information.  Item  # 17 asked  students  whether  they  believed
that  victims  brought  bullying  on themselves.  Of  the  subjects  who  responded,  22.6
percent(n=l2)agreedorstronglyagreedwiththisstatement.  Considerablystnaller
percentages  felt  that  bullying  teaches  students  what  is acceptable  to the group  or makes
them  tougher  (3.7,  n=  2 and  7.2,  n=  4 respectively).  Item  # 22 asked  subjects  whether
they  believe  that  bullying  was  just  part  of  growing  up. Over  16 percent  (16.4,  n=9)
agreed  that  bullying  is just  part  of  growing  up.
In  summag,  over  18 percent  of  subjects  reported  being  the  victim  of  a bully  in  the
month  prior  to the  questionnaire  being  administered.  The  subjects  identified  the  hallways
and  classrooms  as the  area  in  the school  they  are most  likely  to encounter  a bully.  Bullies
were  identified  as being  at least  the same  age or older  then  their  victims.  Over  7 percent
of  students  reported  missing  a day  of  school  because  of  a bully.  Finally,  victimized
subjects  reported  considerably  more  fear  of  someone  picking  a fight  with  them  or  being
made  fun  of  then  their  non-victimized  peers.
The findings  in  this  chapter  provided  insight  into  the research  questions  set forth
in  this  study.  It  is apparent  that  bullying  does  exist  and  its impact  on  the subjects  is
substantial.  Locations  have  been  identified  as hotspots  for  bullying  behavior  as well  as
possibly  identifying  attihides  and  beliefs  that  may  need  to be addressed  in  the  discussion
chapter.
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Discussion
In  this  chapter  I will  discuss  the  findings  of  this  study  as it  relates  to the  topic  of
bullying.  In  addition  to elaborating  on the  findings,  I will  compare  and  contrast  these
findings  with  previous  research  on  the  behavior  of  bullying.  I will  discuss  the
implications  that  this  research  has on future  research  on  bullying  and  related  topics.
Finally,  I will  discuss  the  limitations  of  this  study  and  discuss  the  areas  where  further
study  is necessary  to gain  a better  understanding  of  the  topic.
In  recent  years,  the  numerous  studies  have  attempted  to look  at the  behavior  of
bully.  Most  of  these  projects  have  taken  place  outside  the  United  States. Perhaps  the
most  renowned  scholar  on  bullying  behavior  is Daniel  01weus  of  Norway.  01weus  began
his  study  of  bullying  behavior  30 years  ago. 01weus  (1978)  found  that  between  10 and
20 percent  of  school-aged  children  were  involved  in  bullying  situations  as either  the
perpetrator  or  victim.  Many  others  have  found  the  prevalence  of  bullying  significantly
different.
Researchers  have  also  identified  characteristics  of  bullies  and  their  victims.  They
have  found  that  victims  tend  to be smaller  in physical  size  or younger  than  their  bully.
Some  have  even  identified  victims  as having  a higher  level  of  anxiety  than  do non-bullies
(Craig,  1998).  Researchers  have  also  found  that  males  are at far  greater  risk  of  being  the
victim  and  perpetrator  of  bullying.  Other  studies  have  identified  areas  in  schools  prone  to
bullying  behavior  as well  as the  harmful  effects  it  has on  the  victim,  perpetrator,  and
school  climate.
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Prevalence  of  Bullying
In  this  study,  the  prevalence  of  victimization  fluctuated  drastically  depending  on
the  timefrai'ne  used. Over  38 percent  of  students  reported  being  the  victim  of  a bully
during  the  course  of  the  school  year. Shortening  the  timeframe  to the  month  prior  to  the
questionnaire  being  administered  decreased  the  rate  of  victimization  to  just  over  18
percent.  This  discrepancy  can  also  be seen in  other  research  studies  on  bullying  behavior.
01weus  (1978)  estimated  that  between  10 and  20 percent  of  school-age  children  are
involvedinbullyingsituations.  WhitneyandSmith(1993)statedthat27percentof
primary  school  students  and  10 percent  of  secondary  student  have  been  the  victim  of  a
bully.  Barone  (1997)  reported  that  59 percent  of  students  he surveyed  reported  they  had
been  bothered  by  a bully.  These  estimates  show  that  the  scope  of  the  problem  can  vary
substantially  based  upon  how  the  question  is asked  and  the  timeframe  used  to assess the
prevalence  of  victimization.
Inforination  was  also  obtained  regarding  the  prevalence  of  students  perpetrating
bullying  behavior.  In  this  study,  over  11 percent  of  students  who  responded  reported
bullying  someone  in  the  previous  month.  This  would  likely  mean  that  bullies  tend  to
target  more  than  just  one  victim.  This  may  support  01weus  (1978)  notion  that  bullies
tend  have  an aggressive  personality  type  and  that  they  tend  to continue  to be bullies  years
later  and  in  different  settings  and  classrooms.
Locations  of  Bullying  Incidents
Identifying  the  areas  within  a school  where  bullying  takes  place  may  provide  for
effective  intervention.  In  this  study,  students  overwhelmingly  identified  the hallways  as
being  the  location  students  are most  prone  to encounter  a bully.  The  hallways  were
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distantly  followed  by  the  classroom,  buses,  and  restrooms.  This  information  is similar  to
what  other  researchers  have  found.  Craig  and  Pepler  (1997)  found  that  bullying  takes
place  in  areas  where  there  is limited  or  no  supervision.  During  class  changes,  hallways
are often  crammed  with  students  and  have  a few  teachers  and  faculty  for  supervision.
This  makes  the  task  of  observing  and  addressing  bullying  behavior  among  students
extremely  difficult.  Faculty  may  also  be busy  preparing  for  the  next  subject  or  class  and
fail  to provide  supervision  in  the  area  where  shidents  have  congregated.
The  teaching  method  used  may  also  have  an impact  on  bullying  in the  classroom.
In  this  study,  the  classroom  was  the  second  most  frequent  response  identified  by  students
as the  location  where  bullying  occurs.  Friedrich-Cofer,  Houston-Stein  and  Susman
(1977)  reported  that  the  teaching  method  used  has a great  impact  on  the  amount  of
bullying  that  occurs  in  the  classroom.  They  suggested  that  teacher-led  tasks  provide  for  a
high  level  of  supervision.  In  their  study,  they  found  that  children  in  classrooms  with  a
large  amount  of  solitary  tasks  or group  work  were  more  aggressive  than  children  in
classrooms  wath  more  teacher-led  tasks.
Characteristic  of  Bullies  and  Victims
In  this  study,  victims  identified  individuals  who  had  bullied  them  as being  in  the
same  grade  or older  than  them.  This  is very  similar  to the  information  gathered  from
other  researchers.  01weus  (1978)  fourid  that  victimized  students  tend  to be younger  and
smaller  in  physical  size  then  the  individual  bullying  them.  For  the  purpose  of  this
research,  the  population  studied  was  the  yourigest  grade  in  the  school  and  therefore
exposure  to younger  children  was  extremely  limited.  In  addition,  victims  identified  their
bullies  as being  primarily  male.  This  is similar  to the  information  reported  from  previous
research.  Salmon,  James,  and  Smith  (1998)  found  that  boys  are three  times  more  likely
to be the  perpetrator  of  a bullying  event  than  are girls.  The  physical  size of  the
perpetrator  and  the  fact  that  they  tend  to be older  than  their  victim  often  creates  the  power
differential  between  perpetrator  and  victim  that  is necessary  for  a situation  to be
identified  as bullying.
Effects
It  is important  to ascertain  how  bullying  effects  the  students  involved.  In  this
research  project,  more  than  7 percent  of  students  reported  that  they  had  missed  a day  of
school  because  of  a bully.  In  addition,  almost  13 percent  reported  that  they  had  avoided  a
part  of  the  school  for  fear  of  encountering  a bully.  These  effects  may  be symptomatic  of
the  emotional  reaction  that  victims  have  after  encountering  a bully.  According  to Sharp
(1995),  34 percent  of  victims  she interviewed  reported  feeling  stressed  as a result  of
being  victimized  by  a bully.  Sharp  goes  on to state  that  nearly  the  same  percentage  of
students  continue  to be panicky  and  nervous  in  school  that  such  an event  may  occur
again.  This  may  lead  one  to conclude  that  the effects  of  bullying  may  be sustained  over  a
considerable  period  of  time.
Another  aspect  of  the  effects  of  being  the  victim  of  a bully  may  be the  level  of
fear  that  victims  have  about  attending  school.  In  this  study,  80 percent  of  student  who
reported  being  bullied  in  the  previous  month  reported  that  they  are often  concerned  that
someone  may  'hy  to pick  at fight  with  them  at school.  On  the  other  hand,  less then  19
percent  of  students  who  reported  they  had  not  been  the  victim  of  bully  in  the previous
monthreportedsimilarconcerns.  Nolin,DavisandChandler(1996)reportthatfearof
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becoming  the  victim  of  a violent  ce  has a detrimental  impact  on  the  student's  ability
to learn.  One  might  conclude  then  that  victims  of  bullies  may  tend  to have  a more
difficult  tii'ne  academically  then  students  who  are not  the  victim  of  a bully.  Tis
perpetual  concem  for  their  safety  may  limit  the  victimos  ability  to fully  engage  in  the
educational  process.
Attihides  of  Students
Impacting  the  beliefs  and  attitudes  that  the  student's  hold  regarding  bullies  and
victims  may  play  an important  role  in  identifying  how  this  behavior  can  be minimized.
Beck  (1976)  states  that  it  is necessary  to alter  or change  in  individual's  attitudes  or  beliefs
to sustain  long-terin  behavioral  change.  In  this  study,  over  16 percent  of  subjects  believe
that  bullying  is something  they  just  have  to deal  with  as it  is a part  of  grow'ng  up. Also,
nearly  one quarter  of  student  believed  that  the  victim  of  bullying  brings  it  on  themselves.
Because  of  this  belief,  many  victims  may  begin  to blame  themselves  for  the  behavior.
Over  time,  this  feeling  that  they  are somehow  the  cause  of  the  torment  they  experience
may  lead  to them  to develop  an unhealthy  view  of  themselves.  Matsui,  Tsuzuki,
Kakuyama,  and  Onglatco  (1996)  report  that  being  the  victim  of  a bully  may  lead  to
depression  and  low  self-esteem.
Limitations  of  the  Study
Although  much  of  the  information  obtained  through  the research  may  provide
insight  into  bullying  behavior,  generalization  of  the  findings  may  be difficult.  The
sample  size was  relatively  small  and  the  target  population  focused  on only  one grade  in
the  school.  In  addition,  because  the  questionnaire  was  mailed  to the  subject's  home,  it  is
likely  that  only  parents  and  students  who  had  an interest  in  the  topic  may  have  taken  the
time  to respond.  It  would  be beneficial  for  future  research  to take  on a large  scale,
random  sample  of  students  from  a variety  of  school  districts  to help  support  the
information  obtained  in  this  research.  Further  information  regarding  the  specific
behaviors  of  bullies  and  victims  may  also  provide  additional  insight  into  how  this
behavior  might  be impacted.
Implications  for  policy  and  practice
It  is important  that  school  boards  and  school  administrators  continue  to look
carefully  at the  learning  environment  our  students  are enduig.  The  information
obtained  from  this  study  ighlights  the  importance  of  having  faculty  be observant  of
student  interaction.  Supervision  of  hallways,  restrooms  and  other  areas  where  students
congregate,  and  are regularly  not  supervised,  will  play  an important  role  in  reducing  the
opportunity  bullies  have  to victimize  others.  Educating  teachers,  administrators,
guidance  counselors,  and  social  workers  on how  to effectively  respond  to bullies  and
victims  may  go a long  way  in  correcting  the  behavior  and  begin  the healing  for  the
victim.
The  study  of  bullying  may  also  impact  research  in  other  areas  such  as domestic
violence.  Eron,  Huesman,  Leflcowitz,  and  Walder  (1972)  conducted  a longitudinal  study
on aggression.  They  found  that  students,  who  were  identified  by  their  peers  as aggressive
in  8'  grade,  were  again  identified  as aggressive  by  their  peers  at age 19. This  finding
suggests  that  aggression  may  be relatively  stable  over  time.  In  relationships  with  others,
bullies  learn  to get  their  needs  met  through  anti-social  or  unhealthy  means  by  using
physical  intimidation  or  threats.  If  aggression  is relatively  stable  over  time,  it  would
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Minnesota  Criminal  Code  defines  disorderly  conduct  as "  Whoever  does  any  of  the
follow  that  people  who  were  bullies  would  continue  to use similar,  unhealthy  means  to
meet  get  their  needs  met  in  later  relationships  with  others.  01weus  (1991)  reported  that
children  who  bullied  other  children  had  a higher  incidence  of  later  problems  with
domestic  abuse,  alcohol  abuse,  and  violent  crimes  in  the  community.  These  individuals,
who  bullied  their  classmates  during  childhood,  may  now  be using  these  antisocial  and
sometimes  violent  behaviors,  against  their  loved  ones  and/or  family  members  as adults.
Because  they  were  not  held  accountable  for  bullying  their  classmates,  they  were  never
forced  to change  or learn  new,  more  socially  acceptable  skills,  to get  their  needs  met.
Iri  developing  responses  to bullying  behavior,  some  have  suggested  an increased
role  of  law  enforcement  as a way  to decrease  the  behavior  of  the  perpetrator.  Some  have
even  suggested  creating  new  laws  to address  bullying  behavior.  Before  doing  so, it  is
important  to look  at the  laws  that  already  exist.
The  Minnesota  Criminal  Code  defines  assault  as "whoever  commits  an act  with
the  intent  to cause  fear  in  another  of  immediate  bodily  han'n  or death  or intentionally
inflicts  or attempts  to inflict  bodily  hari'n  upon  another".  (M.S.S.  609.224).  This
definition  does  not  require  that  the  perpetrators  have  a physical  interaction  with  the
victim.  Engaging  in  behavior  that  is intended  to cause  fear  in  the  victim  that  they  may  be
physically  hurt  meets  Minnesota's  definition  of  assault.  Bullies  that  engage  in  physical
bullying  or physical  intimidation  can  be charged  and  prosecuted  for  committing  an
assault.
Disorderly  Conduct  is another  law  that  can  be used  by  schools  and  law
enforcement  to hold  the  perpetrators  of  bullying  accoiu'itable  for  their  actions.  The
following  in  a public  or  private  place  knowing,  or having  reasonable  grounds  to know
that  it will,  or  will  tend  to, alarm,  anger,  disturb,  or  provoke  an assault  or  breach  of  peace:
engages  in  brawling  or  fighting;  or disturbs  an assembly  or meeting,  not  unlawful  in  its
character;  or  engages  in  offensive,  obscene,  abusive,  boisterous,  or noisy  conduct  or  in
offensive,  obscene,  or abusive  language  tending  to reasonably  arouse,  alarm,  anger,  or
resentment  in  others"  (M.S.S.  609.72).  Tis  definition  makes  it a criminal  offense  to
intentionally  say things  that  the  perpetrator  should  reasonably  know  will  anger  or offend
another.
Because  these  laws  or  so broad  in  scope,  the  development  of  new  laws  to address
bullying  behavior  maybe  unnecessary.  The  time  and  resources  maybe  better  spent  in
educating  school  administrators  and  law  enforcement  on  how  they  can  use the  tools
already  available  to  them  more  effectively.  Police  officers  have  often  been  slow  to take
action  against  verbal  confrontations  that,  on the  surface,  do not  appear  to be very  serious.
Law  enforcement  personnel  and  school  resource  officers  need  be trained  to understand
the seriousness  and  long-term  effects  of  bullying  behavior  so they  will  act  when  a
situation  arises.
Some  schools  have  been  hesitant  to use law  enforcement  personnel  to their  fiill
potential. Although  having  a police  officer  at the  school  is used  to show  the public  that
the school is taking  steps to make it safe, there maybe a reluctance  to request  the
Officer's  presence  during  disciplinary  meetings  with  students  and  their  family.  Parents
and  students  may  question  the  presence  of  a police  officer  unless  the  behavior  is clearly  a
criminal  matter.  The  effective  use of  the  laws  and  a better  understanding  of  each  others
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roles  and  resources  can  be used  by  schools  to hold  accountable  the  most  serious
perpetrators  of  bullying.
Civil  law  suits  against  school  districts  are another  option  that  victims  of  bullying
have  sought  to hold  people  accountable.  School  districts  have  been  sued  for  enormous
sums  of  money  by  victims  of  bullying  because  the  school  district  failed  to provide  a safe
learning  environment.  This  monetary  penalty  against  school  districts  may  help  ensure
that  schools  respond  to allegations  that  students  are experiencing  an unhealthy
environi'nent.  Although  this  response  may  hold  the  school  district  accountable,  it does
not  redirect  financial  resources  toward  the  primary  goal  of  creating  a safer  learning
environment  for  the  students.
School  districts  need  to plan  to reduce  the  prevalence  of  bullying.  The  design  of
the  school  building  can  greatly  reduce  the  opportunity  for  students  to engage  in  negative
social  interactions  such  as bullying.  Regardless  of  the  floor  plan  layout,  students  will
find  areas  to congregate  and  socialize  with  their  peers.  School  districts  need  to plan  for
and  design  spaces  in  the  school  for  shidents  to congregate  while  facilitating  supervision
by  teachers  and  staff  members.  If  these  areas  are not  created  for  the  students,  they  will
congregate  in secluded  areas  and  restrooms  where  supervision  is far  more  difficult.
These  secluded  areas  where  supervision  is limited  is a breeding  ground  for  antisocial  peer
interaction  and  bullying.
The  individual  school  can  also  do a lot  to reduce  the  prevalence  of  bullying.
Many  schools  have  found  that  programs  such  as "Bully-Proofing  your  School"  have  been
successful  in  reducing  the  prevalence  of  bullying  and  creating  a safer  learning
environment.  Successful  programs  have  taken  a comprehensive  systemic  approach  to
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bullying.  Intervention  is directed  at the  coinmunity  and  family,  school,  classroom,
teacher,  and  student.  These  programs  have  several  common  components.  One
component  is having  clear  rules  posted  throughout  the  school  and  classrooms  that
bullying  will  not  be tolerated.  Another  component  of  the  programs  is that  disciplinary
action  is clearly  defined  and  will  be taken  should  a student  engage  in  bullying  another
shident.  Students  know  what  behaviors  are not  tolerated  and  what  the  punishment  will  be
should  they  engage  in  the  behavior.  Another  component  of  the  program  is to engage  the
entire  school  is the  process  of  creating  a safe  school  environment  free  from  bullying  and
other  anti-social  behaviors.  The  administration,  faculty  and  student-body  all  need  to take
responsibility  and  ownership  for  creating  a healthy  environment.
School  social  workers  need  to educate  the  faculty  on  the  effects  of  bullying  on
victims  and  perpetrators.  Social  workers  must  educate  teachers  on recognizing  the  power
differentials  that  exist  among  students  and  groups  of  students  witin  their  classroom.  The
teachers  need  training  and  must  be encouraged  to address  these  observations  in  their
classroom  when  they  recognize  an incident  involving  a bully  or victim.  By  having  these
discussions  and  allowing  students  to discuss  its impact  on  them  in  a classroom  setting,  it
removes  the  anonymity  that  bullies  often  feel  they  have  to continue  to perpetrate  on the
victim.  This  open  discussion  also  allows  victims  to feel  that  others  recognize  the
behaviors  and  that  adults  care  about  the  harassment  they  are enduring.  The  victims  feel
that  they  have  some  control  and  can  make  positive  changes  to their  sihiation.  One  of  the
their  situation.  Giving  them  the  feeling  that  they  can  control  their  experiences  and
returning  the  locus  of  control  to the  victim  may  go a long  way  in  reducing  the  impact  that
bullying  has on  them.
School  social  workers  need  to look  for  and  recognize  the  symptoms  of
victimization.  Researchers  have  suggested  that  victims  tend  to be anxious  in  social
situations.  Social  workers  need  to recognize  the students  that  appear  to have  few  friends
or are viewed  by  their  peers  as "loners".  These  students  are often  the  targets of
perpetrators  and  the effects  of  the  behavior  are magnified.  Social  workers  can  assist
these  victims  in  acquiring  new  skills  and  gain  more  confidence  in social  situations.  This
skill  development  may  be acquired  in  friendship  groups  with  other  victims.  Students  can
have  time  to interact,  play  games,  and  learn  the  skills  necessary  to start,  develop,  and
sustain  new  friendships  and  relationships.  Having  these  relationships  may  act  as a shield
to protect  the  victim  from  future  victimization.
Social  workers  also  need  to work  with  perpetrators  to assist  them  in  developing
new  skills  to get  their  needs  met. Social  workers  need  to educate  the  parents  of  bullies  on
the  long-term  negative  effects  that  this  behavior  can  have  on  the  bully.  Social  workers
will  need  to  work  with  the  bullies  to  clearly  establish  rules  of  unacceptable  behavior  and
to assist  bullies  in  developing  new  relationships  skills.  Bullies  have  learned  that  the
bullying  behaviors  are successful  in  getting  their  needs  met  within  social  relationships.
Acquisition  of  new  relationship  skills  is critical  to the  bully  in  finding  new  means  to
successfully  meet  their  needs  met  if  they  are to discontinue  using  anti-social  behaviors.
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Conclusion
The  purpose  of  this  research  was  to gather  information  on the  prevalence,
locations,  and  characteristics  of  bullying  and  those  involved  in  one suburban  middle
school.  The  project  found  that  38 percent  of  students  reported  that  they  had  been  bullied
atsometimeinthepastyear.  Almostl8percentofstudentsreportedbeingbulliedwithin
the  month  prior  to the qriestionnaire  being  administered.  Over  11 percent  of  subjects
reported  having  bullied  another  student  within  the  preceding  30 days.
This  research  project  found  hallways  and  classrooms  are the  locations  where
students  are most  likely  to encounter  a bully.  Over  7 percent  of  subjects  reported  having
missed  a day  of  school  because  of  a bully  and 17 percent  had  avoided  an area  of  the
school  for  fear  of  encountering  a bully.  The  project  also  looked  at the  effects  and
attihides  that  bullying  has had  on  the  subjects.  Subjects  who  had  been  bullied  in  the
previous  month  reported  much  higher  level  of  concern  when  it  came  to their  physical  and
emotional  safety  while  at school.  Eighty  percent  of  victimized  subjects  reported  that  they
are often  concerned  that  someone  may  try  to pick  a fight  with  them.  Non-victimized
students  reported  a much  lower  level  of  fear  (26.7%).
The  final  area  that  the  project  looked  at was  the  attitudes  that  subjects  held  about
bullying.  Nearly  a quarter  of  the  subjects  surveyed  felt  that  the  victim  is responsible  for
being  bullie<pOver  16 percent of  students believe  that bullying  is part of  growing  up.
Further  research  is necessary  to gain  a greater  understanding  of  the  phenomenori
of  bullying.  Further  studies  should  examine  the  attitudes  held  by  school  personnel  and
the  parents  of  both  victims  and  bullies  in  an attempted  to iu'iderstand  the development  of
these  behaviors.  Quantitative  research  on a large  scale  is necessary  to generalize  the
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experiences  of  students  on a state  and  national  level.  Qualitative  research  is needed  to
gain  a better  understanding  of  the experiences  and  attitudes  of  bullies,  victims,  and  there
peers.
Parents  should  be able  to trust  that  when  they  send  their  son  or daughter  to school
that  the students  should  be reasonable  safe  from  physical  assaults  and  emotional  abuse
from  their  peers. Legislature  has passed  laws  that  say that  every  child  is entitled  to a free
and  public  education.  As  a society  we  must  ensure  that  not  only  is a child  entitled  to a
free  and  public  education,  but  that  education  will  be conducted  in  a safe environment,
free  from  bullying  and  other  anti-social  behaviors.
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Appendix
Your  answers  will  be kept  strictly  confidential.  This  means  that  no one will  know  your
name  or  your  answers  to the  following  questions.  Please  do not  put  your  name  on this
paper.
Gender  (circle  one)  Male Female Grade
Age Race  (Check  one) European  American
African  American
Hispanic
Native  American
Asian  American
Other
Definition:  We  want  to know  what  you  think  about  bullying  at  school.  You  can
think  of  bullying  as one  or  more  students  picking  on someone  or  treating  them  in  a
way  that  they  don't  like.
Please  answer  the  question  as directed.
1.  Have  you  been  bullied  at school  this  year? (Circle  one)
Yes No
2.  Have  you  been  bullied  at school  in  the  past  month?  (Circle  one)
Yes No
3.  Have  you  witnessed  a friend  or classmate  being  bullied  at school  in  the  past  month?
(Circle  one)
Yes  No
4.  Have  you  missed  a day  of  school  this  year  because  you  were  worried  that  someone
may  beat  you  up  or make  fun  of  you  in  school?  (circle  one)
Yes  No
5.  Have  you  ever  avoided  a restroom  because  of  concern  about  a bully  or  their  friends?
(circle  one)
Yes No
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6.  Do  you  feel  safer  at school  than  you  do being  out  in  your  own  neighborhood?  (circle
one)
Yes No
Please  use the  following  scale  when  you  answer  the  following  questions
0 =  has  not  happened  this  month
1 -2 =  has  happened  one  or  two  times  this  past  month
3-4  =  has  happened  three  or  four  times  this  past  month
more  =  has  happened  more  than  four  times  in  the  past  month
All  of  the  questions  refer  to what  has happened  between  you  and  other  students  at school
or on  your  way  to and  from  school.
7. How  often  have  you  been  bullied  at school  during  the  past  month?
(circle  only  one)  0 1-2 3-4 more
8. How  often  have  you  been  inappropriately  touched,  hit,  punched,  kicked,  poked,
tripped,  or something  like  this,  that  you  did  not  like,  in  the  past  month?
(circle  only  one)  0 1-2 3-4 more
9. How  often  has someone  said  something  that  hurt  your  feelings  at school  or on  your
way  to and  from  school  in  the  past  month?
(circle  only  one)  0 1-2 3-4 more
10. How  often  has someone  left  you  out  of  activities  you  wanted  to  do during  the  past
month?
(circle  only  one)  0 1-2 3-4 more
11. Over  the  past  month,  how  many  times  have  you  avoided  a part  of  the school,
(restroom,  hallway,  bus,  or others)  out  of  concern  of  encountering  a bully?
(circle  only  one)  0 1-2 3-4 more
12.  How  often  have  y;  bullied  a student  at school  during  the  past  month?
(circle  only  one)  0 1-2 3-4 more
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Please select o33  response for the following questions.
13. Over  the  past  month,  the  bullying  I received  was  mostly  from:  (check  only  one)
No  one,  I wasn't  bullied I was  bullied  mostly  by  boys
I was  bullied  mostly  by  girls I was  bullied  by  boys  and  girls
14. The  age of  kids  who  bullied  me were:  (check  only  one)
No  one,  I wasn't  bullied Kids  who  are younger  than  me
Kids  who  were  older  than  me Both  younger  and  older  kids
Kids  my  age
15. Where  does  most  bullying  occur?  (check  only  one)
on the  school  bus during  class
in  the  hallway walking  to and  from  school
in  the  restroom in  or by  the  gym  lockers
in  the  lunchroom other  (Write  in)
16. When  I have  been  bullied  or seen  someone  else gets  bullied,  I usually  tell:  (
answers  that  fit)
no one,  I haven't  seen  any  bullying A  teacher
no one,  its none  of  my  business student  support  services
my  parent(s) the  principal
a friend
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Please  show  how  much  you  agree  or  disagree  with  the following  statements:
17. Students  who  get  bullied  big  it  on  themselves:  (circle  one)
agree  very  much  agree  disagree  disagree  very  much
18. Bullying  helps  people  by  telling  them  what  they  need  to change  to be accepted  by the
group:  (circle  one)
agree  very  much  agree  disagree  disagree  very  much
19. Bullying  helps  people  by  making  them  tougher:  (circle  one)
agree  very  much  agree  disagree  disagree  very  much
20. I often  get  concerned  that  someone  may  try  to pick  a fight  with  me at school:  (circle
one)
agree  very  much  agree  disagree  disagree  very  much
21. I worg  that  someone  at school  will  make  fun  of  me  or  tease  me  for  the  way  I look  or
dress:  (circle  one)
agree  very  much  agree disagree disagree  very  much
22. Being  bullied  is just  part  of  growing  up? (circle  one)
Agree  very  much  agree  disagree  disagree  very  much
23.  In  what  ways  have  you  been  bullied  at school  this  year?  (check  all  that  apply)
I haven't  been  bullied
I was  called  nasty  names
I was  kicked  or  hit
I was  threatened
I had  rumors  spread  about  me
 I had  belongings  taken  for  me
I was  teased
No  one  would  talk  to me
 I was  bullied  in  another  way
(tell  how)
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